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"initiate training for teachers and administrators; and admlnlstrqtorS‘
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group and articulation to the community, but they were seldom .
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Y " NEW HAMPSHIRE HIGH SCHOOL
o o CAREER EDUCATION MODEL

s - /151975

. ‘ FrMfAL EVALUATION _ ;

.- In accordance with the "Outline for Project Perform

. this Final Evaluation of the New Hamgéhffé High School

Education Model is presented in the following manner: .

/ : ,I.‘MImplemenEation of the, Evaluation Plan to
f Date .

=
¥

.A.;}Reseqréh D;sign 3 i ,' -
B.W Inst%%mentsi . 'ﬁ
% C. Data Collectton Plans and Activities
- ) ) I}. Data Showing Projpct Accomp}ishments with
Explanations of What Led toxthese | "
Acqomplishménts
. S |
. ' :/\\ III. Data Indicating Lack of S“FC¥?$ with

‘Expl3nations of What Hindereq‘Suécess

1

t . I
I
% I

¥ L * i

Section I:° Implementation of the Evéluatioh Plan

% NOTE: Many readers may wish to-proceed immediately to
Sections II and II! on Project Accomplishments

and Problems. , . ‘

r;z \

WitH the awv '"ag of the Office of Edugatin“'§ ¢~ o1 vducation

: grant to Ke~ns ‘tate College, evaluation Lpnrf‘ were issued

®

Lo




o o : | 2 , .
\xv : o l

ahd_Northeast éuperintendent énd School Board Coﬁsult{ng Services,
‘ e o ‘ : Coe
Inc. ofAMérrimack, New Hampshire was selected as the third-party
. \ N
evaluator, with Mr. Melvin Severance and Mr. Peter Fellenz per-

<

forming the on-going e#aluatidn activities. With one major exception,
the evaluation design remains consistent with the design in the

original proposal. The project expected to measure student learner

outcomes with a standardized instrument such as the Career Maturity

Inventory, (John Q. Crites), o# the Assessment -of Career Dévelopmentr

American Collegé'Testing\ﬁfbgram. - However, the final contract

C

®
negotiations with the Office of Educatioﬂ allowed only 27 tou§%.of~\
) . 4 ’
the grant to be_applieéito the third-ﬁarty evalioation,

These limited

P

remaining resources are easily consumed in assessing structural change
: . e - .

and ‘the development of participants as managers,of change. Students'

*

outcome testing was no longer charged to thevthifd-party devluation
effort.

1)
i

Research Design. The design addresses structurai change

objectives in termshbf l. the development of a utilized "step-bfLstep

staging matrix for high school Career Education", 2. "the development-

and infusion of an infused curriculum by teachers and counselors', and

)

&
3. the "achievement of significant chanée at the high school level to

significantly increase school-community interflow'. In addition,

learner outcomes, along with temtative indicators of success, were

testablished for each of the partjcipant groups:
bounse}ing depa

student bodies, teachers,
ent = inistrators and prlic: o' , and ¢ommunity w
(’ L X N £ . *
res » . -
N astiuwents. Lo measuring structural criang roject, and to °
b1 , . . 5
' % q -
A e
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O ' . ° (.7
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nome degrea the evaluntors, have heon VIcvpmuthrf“ spon the uruympllqh-
ment of atryctural chinnpe v,:h)u!lvn minher one--n hlyh‘mlmul (n!f'hr
Educatlon staglng matrix or modnl (Progress onAhls object{ve Is

dfmcunnod within the followlng sectlona.) The evaluntors have net

’ : L
developed npeclilr-chvckllqlq to be used In data collection, anch chieck-

-

liats Interact with the needs asseasments and gn%} setting nctlvltlon

accomplinhed at each of thie four qlLen. On fhe u!hhr hand, L the ovnlu/
uators have ut{lized the Indicators of qucceaq within the dpslgn to guidh

thetr ohservations of pro]oct hctlvitles, Interviews of project central
- ’ /\ .

. . . .
and alte ataff, and review of project records and pro‘ﬂt[ﬂu/<e

.

The $pring of 1976 has left the pvnluatorq dependent. upon Lhelr

observational and 1nterpretive ekills in asseqqirg learner outcomes

.across the four sites. The rangc and variety of lncal slte actfon and
A #
the limited resources which the flnal evaluation contract ltipulated

)

have precluded a common data collection procedure for the four sites,

-

'As we shall discuss bélow, the manner 4nd mode in which the agaging

matrix or mpdel was actually developed has obviated its usefulness as

a tool for.evaluation of growthat-the £oag sites, o

Data Colledtion Plans and Activities. The final evaluation contract

‘placed a weighted emphasis upon observation of group processes at the

)

various sites (twice perkyear for each site), and observation of
-

central staff activities. (espoc{nlly as these nctivitleq fhvolve lnter-

. ‘actlon nmong'themselvps, the loval participants, nnd the advirary

. ‘ ; \fommltxne.) Further dn(n on t he n(fo(t€vennnn hf thn chnngn prn(nnnon \
comes flomfsite recnrdsggnlnf? repnrta, sitb$nnd central ataff, 1nterviowa,q

“And a review of the products of the varlous working groupe,

. ! P . .
" To date,(June 15, 1976), the Nal\mtgrn have ohaorved the major
\ ‘ - g \ e
. . . . <. . ‘
Yoo .
. . . g . . N

ERIC ~ -
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oo ; ' T _ . 4 '
two~day.Wworkshop at Keene, written an analysis of that workshop and
" . P .
¥

\discussed'Same with the central staff, observed thenéctions-of Gafiods

<_,- ' committees during visits to three of the four sxtes, (1nc1uding 1engthy

» pre and post 1nterv1ewing sessxons thh the central staff Tesponsible

»

for each si&e as well as with key personnel at each site,).\lFinally,
staff recorde have .recently ‘been reviewed at the central gjﬁdce and
interyﬂews have been conducted with the brojecttdirector and his ‘two -

~ . full-time field staff. E R

-

. : -Further activities have.inQ}uded.a March, 1976 visit to the fourth’
L . . . -, . ,

Site and four late Spring.site visits to each of the Sites. An end of

the year analysis of the prOJected productsqor strﬁctural changes-xthe
by .

staging mggrix, infused curflculum, and_increased,schbolrcommnnity

‘interflow is also based upon interaction with the pfoject{s central
/ | o . v ‘
staff both before and after the Spring visits} A ’

. -
- .

Section I1: Accomplishments =« - ~ ‘

, P N - ¢
’ o Before proceeding to an analysi# of the individual structural
change and participant outcome,objeetiveé, this evaluation team believes
' ‘ L
it is of value to briefly adidtess what can be callgd a "macro-issue" in
. ~ o~

~ 2t

.\ihe imblementation of any new g;:Et: Does the project staff match the

project's goals well enough to meet e§gected'accomplishmentS'and does

the project show signs of implanting itself in local school systews so

s

<7 3s to produce mean*ﬂgful on-going workLpg relat1onsh4ps? (NOTE:

' a\brOJecb wheér~ Jhese questlons are answered in the negative, ‘there i3

N little reason proceed.w1th a more detailed analysis of specific
project objectives.) \ o
, ‘ £ “ . ;.
1 "In the case of this: project, a credible staff has been Hrought

together. “ The .director hag considerable experiencé’in the m-iapeom- -
~

Q - ¢

v
G~ 8 e

t



of school~based Career Education pro;ects, and the two full time field

» e
- staff -have sufficient academic training and experience to build positive

working relation;hips. The graduate.intern of the staff is involved tj g§r

’both in‘central offioe:and,-(to some degree), on-Eite activities. B ; . \; ;
. (Similar comments &re nade below regarding local site managers.)‘ l SQ\ '
R " - As to the proJecﬂs ability to implant itself in the local edncational

1
environment, the tentative answer is somewhat positive; yet too frehuently

ambiguou§.tgks is discussed below, the ”positive" relates to the - .

accomplished selection of site managers, the establishment of* various ‘
\ . » N \ ) . ‘ ‘ . .
- committees, and the holding of regular work sessions. The ambiguity lies >

.

in the lack of a percieved sense of urgency and lack of significant

' - B3

administrative.-involvement at several sites. (Limited interaction ?

between project management and local administrators may also be relevant

here. ) Given these,sites, can effective utilization of funded resources

happen without such'urgenyy and administrative involvement? t

: S s g“ . A .
N y \

~J

Y . - @
P v |
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:. . . . b
4 Objeetive One: The SEaging Model. L L e . ‘
&j' o - *Theemeeting of structural objectives can now be "analyzed. .
: \ A e e _ , —— )

. First,

e elopment:of a staging model:"

several accomplishments can be noted regarding the - K
A - 3, 3 ~

-
R
, ‘

.

*‘J‘

ERIC

Aruitoxt provided by Eic:

Accomplishments: Staging Model - L -

A project startnu)%onference,.with'good repré-

- sentation from each site, was held in Keene on

Oct. 2-3. Two resource persons with national

experience in Career Education and educat10nal -

change made lengthy presentations. Participant

interaction was quite highy, questions were fre- -

quently structural.in nature and showed a willing-

ness and ability to percieve of curriculum change -, ' 2
as. encompassing more ‘than the development of paper
curriculumxproducts.

A draft of the _model document wés'prepared prior

“to the conference; the twelve student outcomes,

along with various descriptors for each; were '

" réviewed throligh group processes. - - o

A revision of the draft, along Zn{b 1ntroductory
information, was soon produced distributed

for zfte use in goal setting activities. ~
§ - ’

The revised draft was mailed to relevant persons
dcross the country for their critical response
through an attached questionnaire. Initiaf™

response was good.

Key personnel in the State Department of Vocational-
Technical Education have been involved in the early’
development and c;&ffﬁue of the model.

—_—

S

l " -
The project director has involved the third-part ) JV/
evaluator and two curriculum specialists in length

A.cross-section of admianE;ators and faculty
school has been repeatedlyNnvolved in field-te
and instrument. . . - ’

these overall critjques in the preparat1on of the
findl model/instr

The project . d1rec:2r has responded to a portion of -

ent. .

. \ ‘
Despite the evaluative comments which will he offered

below, the imstrum a# finally developed s internally

consistent,. gives e<?2p+es_0£~the range of 1 plementatlon ' .
B '/ ) 1

IV _ N .

v

v
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- ObJect1ve Twos * Creatlng an Infuséﬂ Curriculum . TN

in each domalm, 1ncludes a scoresheet which should be of
‘ help to lecal -users in building a profile of their schooly
© - and is'professionally attractive and clean, so as to serve :
as a possible basis for- others>who may wishﬂio choose this - SR
' . approach in furt}er develonent of an instru ent. ' :
. o A S : . '

‘s ¢ )

{ v/h\'x

. @review of this obJect1ve will be fairly brief for several

.ﬁreasons; the evaluation contract ‘concentrates on learner outcomes

. have moreé w@lue as reflect1ons of processes within sites than as

curr1culum products ready for broad dlssé§1nat1on’to cllassroom

.

-~ %

»
. [y

» N . - - * ' -~ ] -t id '
rather ghan products; at several sites the products themselves ar€ g

4 L]

still being completed as the Spring'evaluation occurs; and the ’ -

.
»

management and” evaluators are in general agreement that the products . o

P : . ¢

S N .
. S \ .

S .
- a ‘ N s .
teachers.' FolIowing the. suggested u. S}O E. format, complishments .

will be 11sted here. Any lack of success W1ll be discussed 1n a ;A i
P g

* » - 3 o s
follow1ng sect1on. . : o . *

.". :

1
t -
- ’ v ) :

Accomplishments: infused Curricylum = .

. Q , .. - ] .
*. Ea‘ite ‘did develop a curriculum product. . Three
were for Engl1sh and a fourth wasb1ntegrated.

N
- "

% Each used’ some standardized format,so that once the ‘,
*  reader’ picks up the system, he/she can.sur y a wider” . .
", range of curriculum plans. ~ Copd ' . :
LI s : G
N Several sites utilized a broad kearner outcome approach .
as a way of 1nd1cat1ng gaps ‘id preéent learner activities, S S
(Bhe evaluator found a display of healthy tension between ‘
carrent and future activities to be very helpful in gett1ng\
an evaluative hanfile ‘on the,many pages of curriculum mater- .
ials developed ) _ . . ) , A

P

‘)g.-

Sqme sites gid take a step toward didentifying evaluative .

techniquesxand.r ourcermaterials for the related \ _

activigiies. Fof example, ,the ' 'performance indicators" j

which'one site identifies in its. CAREER DECISION MAKING

0 SKILLS unit are clean and %pec1f1c.’ ""Clean' means that the

’ curriculum Q:ommlttee successfully avA}ded the muddy repeti-
tion which%so often occurs at!this evaluative levels Geod

2 indicators are more tham a furfher disection of learner
obJecE}ve T compeEEQ§£9s (making social decisions is NOT .
.. R E

S

- . ' ,1// . E} . . -



(. IR SR - R
_ ran indicator of decision making ih general). When the
S? ° < - GAREER DECISION MAKING SKILLS unit says, "After. .
R ‘completing a standardized aptitude test, students will
v o ~identf¥y occupations which correspondwgo his/her test,
‘results", -that ‘unit has properly writgen performance , - ¥y
+ indicators., = ° S BN —~ ‘ ' ’

'

| Objéctivé Three: _IncreééiqggSchbol'Cémmunit&-Intérflow, g
This-structugéllchange obéective has\nqi.recei;gd thé lével;of‘.
at;ention givgn;to tﬂeJdevelopméht;of a égagiﬁg>méael’or ihe creation-
' R 2 N s’ ) ' ' : - :
of infuseg curricul%?( "Ihterflow" is not a paper product: o T
" Measurement of its azzurgnce’ié dEpéﬂdent dbdn twq factors. Firsp; ;/ﬁ/dgﬁkk .
) . L ! : v' - ! 2 L
N “there would .be evidence-that the individual 'school identified, .
, | » . developed,. and %@gléménted specificimécﬁénisméifor‘incré%;ing xﬁe“.
N floﬁ.of’stwdents‘into the ‘community %nd'of commu ity peéble inE;-thet: -:

- schogl. Second, there would be'sufficﬂgbt‘bhseiine data to compare ‘

dgainst some anticipafed level “of i?greasea interflow. '
. : . " ; y w

\] A refie& ;fvsité obserﬁatign notes;'site‘?nd B;pject records,

and the products of the<siteq.inéiéafgs‘thatiaLgoaI o:?i@dfeaSed'
“‘ﬁ_ - ééhool-commuqiiy {ﬁte;flqﬁlﬁay beVimplicitqgnaboth the sﬁéginggmodei
” and the curriculaﬁ products. Howéven,.thg §x§temalic 1;entificatioh
. , S . . — o NN
: ~ of brééd;mgchanisms for éﬁgnifigant ihcreé;e‘ié nptfa;parent;_ *-

: - L . . .
Furthermoré, the project came to see i;é;lf as»é“bre-implemendat%on“' ®
- project. There is no assertion that Yroad implementation has either
. ' N ’ -~ o1
. ) “ . Lo o7 oA '
occurred o can be measured at this date. (NOTE: The planning process

?

y

a»

‘carried out at the sites did/invo{gﬁ community I;mbers in-schooL/aqt;vitfés
-and did move some school members -i¥to tge community.) The degree te, ‘ .
. . - . "‘ . Y . B
~ which this, process may continue or- expand ne@Fnyear and thereafter,

. ) : b :& ’ : o~

will he discussed at length in the following "Learned 9ytcomes " section\\

The above discussion simply 6bser§e§.that a"frontal attack” on dynamically
- ) s . . \" . :




4 -

: ‘ : . ‘9, T - ® . .
Lo . . . L. .o .

) . . . S A Y . ) : ¢

. . . . ;. . .

’lincreasing interflow %hroqgh'strsctural cha g in the schools _basic

operations was not consistently treated as a priority product objective

-

-during the year being concluded.

. Section II: Accomplishments (Continued) .
i ) o A\"‘ ‘Learner Qutcome ObJectrveéKM

N : . -

\\;\ -9 Both“within the or1gihal propbsal de fund1ng and within the .
Y : , . .
\v{ evaluhplon design as contained in the contract, emphasis is placed

' $h articulat1ng the indicators\of succe;s related to learner out- -

'che 00Ject1ves for the key groups.of persons’ involved in site

- activities; To provide afframework for this key section, these .

. . . & —A N ' ‘1' ’ '..,'.| . . . «.

'objectives,.(and.a summarized version of the indicators of success),
o ; h . : ’ - . '\\
are not presented - < e R
' . - y . e
£ : " LEARNER OUTCOME OBJECTIVE' The" commug représengatlves shall
S - become integrally invblved in the working sesbions ‘as they not
. only react to dthers but as they all 1nitiate'récbmmendatlons \\\
- and: strateg1es for structuraE change.; -

o COMMUNITY SHALL BE... - " 7. : E )
‘ T 1, Involved ind velop1ng the change model and selecting the

ls. . .
2. and related re;lurces_gn a

3. PIay -a role in analyzing| assessment data’ and shap1ng goals.
- and objectives. AN . . =y ‘

s . ¥
. v ki
T ' 4, & Develop a. leadershgp’ rdle/in calling meet1ngé$and mov1ng{
&

items from _group to general commlttee. 8

Become involved in ﬁerect evaluation and ut%lize access

?%”“5;,"5,{" .

. to proJect records and staff. E¥
) .- . .
. LEARNER OUTCOME OBJECfIVE' T teachers at each of "'the four h1gh
. . schools will be part of-the tural reshap1ng of the _ .
b : -‘7urr1culum so as-to 1ncorporaté%§areer Edacation Concepts.

. 1. vafr in w‘ak sbssions they will develop wr1ttenﬁdescr1pt1ons
- he present academig curriculﬂg in their area.
\3) 2. They will develop a list of career-education goals acceptable
’ 3 to ‘the LEA. 5* - ‘ o

- . 6




N ' . . ‘|. - 1 Y

. o : | 10 - -, . . ’ .

. »

3.7 They shall specify student outcomes that are career related.m
< .

. o7

4, They sha11 develop meehods of infusing career education
into. each. academic ' element ’ (poetry, the essaz@ etc.). . ‘ :
- LEARNER OUTCOME OBJECTIVE: The counsellng departments will develop P, {
. ~ the career guidance program developeéd by the New Hampshire Depart- Tt
' ment of Educat1on and the:N.H. Personnal & Guidance Assoc13t1?n. -
' . [T A L
) i. " Maintain a matrix of developmental act1v1t1es, implementat1on L
e - to date, 1dentificationvandLaddress1ng of act1v1tdes being
- 5. o neglected. ~ i (\\ L, S, .

' I e AL R N o
2, Initiate training'for teachers and.administrators, ~ Lo

° : i

. ALt -
T 3. Establish and maintaln career guidance controls ith, . | 2.
A \ : ' evaluative inventory of materlals and resources. ‘ .
. . . ' i H '
4, 'Work perlodically with teacher& in both glassroom and group
' gU1dance sesgions. < ) . o -
. . : 4 P ' [
~ LEARNER OUTCOME 0BJECTIVE-° Adminlstrators and pollcy makers’ sha11
_\u/jincrease dbility to understand and act‘ppon needed structural ; &
. * changes fegr curriculum infusion, career gu1dance, and school-.
: community 1nterfloy through‘the/Follow1ng. i A
. . Q L o .
1. " QOn-going participation in working groups. . , R
N ) A
. > »
2, ¥ Respons1veness to\t\engrpup and art1cu1at1on to the community.
. - < « &/ - H
Ry N 3 Present1ng two structuéal changes, (have at. least one’ 1nsta11ed)
. " N -.‘ I “ . .A A — ‘s"‘,

ff this were a more trad1t1ona1 evaluation prOJect a var1ety of data
v ! . = - < - o
tables could now be presented. Then. statistlcal techn1ques could bégy { - )

e / 4 - PSR é ""

. B A.used touasceréa1n whether sﬂgniflcant growth had.oECurred. CAs- th;séproject

S
{

Aﬁ
P o SR ol
summary pf his ebservat;onsvat each site. : ‘ ?g
' bl

An effort was madev,)<observe s1te part1c1pant§'1n thgfe tyhes of

.

‘ . activities wh1ch would best 111ustrate such quéstlons as == Do 'the s1te ~ ‘muy"
N ‘* o "
feel ownership of'{ts products, and processes? Does,it ha@% an’ integral /
s . . ’
? and cr1t1ca1 grasp of 1ts efforts‘so that it «can continue remoqb11ng
' and further ‘the development %;ocess7 Does the site demonstrate an
- c A
. : ]
' ability to sell’its work throughout the schoel, communi ty
/ o Ce P ' o o
f— * g
s i
. X . . . N - ﬁ , ~—
O . . 1".4 .

- xe . . “«
Aruitoxt provided by Eic:
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.

‘The following site. summaries W111 continue the practlce of- not

referiing to sites by name. In addltion to the reasons given in the

interim evaluation, we must now‘emphasize that the match between the

evaluator's schedule and,that of site activities meant that some

N A . . X - %

sites had a better chance to 'show their best" thrnugh advisory'
. : . * ! v

-
2

i

cbuncil meetings or dissemination conferences. The reader is en-

couraged to read the report in 'big chunké, to.hold it atarm's length.

Look for. broad strokes showing the direction -of movement rather than

‘for your own face, This report is not an evaluation of any individual

< Co - - <

or any specific-site. (This section will conclude by Ctharing the four
site descriptions to the Learner Outcome ObjectiVés. Some tentative

géneralizations will beﬁmade regarding overall project performance. )

P

Site #1

At this site the evaluator was able to observe an Advisory Council
meetlng‘ As the meetlng was attended by representatives of all site

.

act1v1t1es, and as the agenda 1nc1uded éepoi‘ts and ‘nnlng of the

-

Advisory Commlttee and of the working comm1ttees--Guldance/Communlty

A} G i

Cogmittee and Curripulum Committee--and'as both%;he dissemination

conference and end—of-tne-year Strategy for recommendations to the

e

school committee were treated, the observation of this meeting .was -an

. r" . .
excellent basis for some broad interpretations of growth among the
ot

partiéipants.

Fourteen- persons attended. This included the high school principal,

a school committee‘memBer,’four community members, one student and seven

members of the high school staff.‘ Fixrst the school committee member éum—
"!v"
marized a Child Development survey conducted among the students - much of

the”work'had_beeﬁ'dgne b& the‘student who,was present, and most of the

&
A

10 \
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members took part in Epe discussion. Differences between psyéhologiéal/
sociological approth.;ﬁq a ﬁo;e practical approach were clearly de- |
veloped. The principal took initiétive)to discuss how this matter
cguld be brogghtAtb thefSchoél Committéé‘for»péssible action,
Second, the site coorﬁin;tor ;epérted on a Career Education and
_"L-; MSociaL Studies‘workshop.: ‘Thé/ reporwas compr_ehén"sive and interp"ret.ive;_
. the respépse was iivély. ‘Thifd, thé ch!ﬁrpetgon of the Curriculum
Commi ttee reported om a decision-maki;g_workshqp and 0; 5 Cobb County
Career‘Edpc;tion Workshop. Agﬁin,'the report was Llear and interpretivet
The discussidn thea moved to a report on the editing of "Ne& Hampshire
Jobf" so as to fgduce sex‘stereotyping of jobs déscribed thefgin.‘ The
4 . g

few responses were somewhat joking in tone and raises some questions as

to how seriously this particular national Career Educqtioh_Objectivé is

~

being considered. -
Fourth, the Guidgnce/Cémmunity Committee presented .its pianﬂing
! ‘p;oducf and clearly <?alyzed the value of the process utilized. A ; .o
.communitx member questioned the number of technical terms used in the

format. The School Committee member also noted thét this could limit

community understanding. After much discussion a staff member

IS

questioned whether an expanded glossary was a sufficient way of dealing

with the issue of technical terminology.

¥
Fifth, the Curriculum Committee chairperson reported on utilization

of the Decisions Booklet. Agaln, the presentation and interaction was
clear and lively. Sixth, the plans for the upcoming dissemination work-

shop were reviewed. SeVenth, a lively discussion was generated on the d
project's staging model instrument and on whether the instrument would

. _ & o A . '
'saved a lot of time" had it been available at the beginning of the

&

have




{ -

, N ' §
year. The contribution of a communit;\member was particularl

~

,noteworghy A'qu could the instrument have saved time when an

’

in-derfh\§tudy of the school must take place before the instrument

N -
A

can be fruip}ully combleted?

— . " The meeting concluded with the shaping of steps necessary to make

~ -

clear recommqﬁdations to‘the School Committee. While the evaluators

are unaware of School Committee action now being taken, the recent

receipt\of 6aterials from the Advisory Committee's subseq;ent

planning session indicates that such recommendatidns are clear,

forceful, and récognize various fiscal options.
- S

Site #2”

At this site «the evaluatog was able to interéiew the site manager
and meet jointly with the site‘manager, the Curriculum Committee,
(mgde up of English.béPArtmentﬂgembers),~éhd éhe”Cuidance C&ﬁmithee.
‘The site manager shared some materialg on the fdrth-coming
dissemination conference and described thexcurgtculum‘revision actions
of the English Department. ﬂccordingit; the site manager, the high
school was ready to, evaluate and change the English Curriculum. The

New Hampshire Carc;r Education Project injccted‘sensigtvity to the needs
of stgden;s a;d employer needs, as well as an uccént on basié sKills,
The dcpﬁrtmcnt-ubso moved from its minicourse cuvrriculum usfQg data
from the needs‘assessmont.

. "At the guidance level, the site manager spoke of th; recommehda~
tions to the School Committee on a revised testing program, and of the

) B . : :
Resource Center now being used. Increased attention to Lhe now

college-bound was also noted. Upon questioning, the manager acknowledged

- i

ERIC | ' o
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a lack of student and éommuniiy involvement in the activities particular

B 3

"to this brojgct.k A lack of sufficient| time was given as a reason for

/
1

this Lack of involvement, - o

The Jolnt meeting of the Curriculum and Guidance Committees gave

thé-evuluatQI limited lnsight into the developmental process, Méteriélsf
. ’ AY ..

‘

and other arrangements needed for the forthcoming dissemination conference
were iévieyed. The evaluator raised segveral questions on the value of

A e .
the year's efforts. The participants .remarked that the direction was of
- ' Si ‘
bénefit to the fifty percent of the students not college-bound. Response
» . .

was mixed o@fwhgther the Career Educatlon project had significant impact

: . -
on the.eventual revision of the Englis curriculum. Finally, the

.question of student involvement ‘in cpn

[]

ittee actions brought the reaction

. £

that students have a real capacity

- [t o i

was delayed until the gohmittées had time to pull themselvgs together

e

first.

’ i

Site #3.

At the third site, the evaluator was able to interview the site
manager, the head counselor, a school administrator and two teachers

“ .
from the Currtrulum';;zg}ttec. The site manager noted that both work-

ing committecs had dgf¥eloped their programs and that project funds were

N

being used to purchase a wide variety of Career Fducation materials.
~st?

€

Remalolog  fugds were avisllable to hire a shorteterm full-time K%unurLc ‘

*

pectal st to develop lmplementablon guldelines for o Career Education .

Kesource Ccn}cr.

;

.. .. While.saylng he hadn't gliven much though£~to Staff Development AS

i

; SUCH, the site manager noted that any member of working pdmmittdés
— ' /

T . 4
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could.explain the final reports, that both the English and Foreign )

Language Departments had good commitment from their chairpersons, and,

-~

that saccessful needS'assessment activities had drawn a School

Commlttee commi tment to?bn\\bing follow-up of graduates.~

The counselor interview produced observatlons that the project had

helped to create the time for a total ‘revision of the departmen&s

approach. The-school i's ready to implement a system for reaching all

'studenta 4n terms of their needs. While the system was largely adapted
3 . s

from Deleware, the broject‘did give the counselors fresh, local needs

t

assessment data and the opportunity to tie their ideas to the English

Department's.DecisionvMaking CUfrieu um.

S

The counselor did note that theiinvoLv'ment of students and
‘ ' N &N
ile the counSelots them-
1 . . N ) / , *
selves were happy with their product, most people in the school will
{

still be watching; (through'tonferenceﬁ and implementation), before

el
I {

brief. To the.

community members had béen limited, that

""buying into" Career Education. - /’ &
//

* The interview with the administrator was fairly

degree that .he had been able to bétome familidr with prOJect act1vities,

the administrator knows that the participants are pleased with their
& .
efforts. As an administrator, he plans.on taking their advise next

F

year, . ' ' ) e _ o
By

Finally, two members of the Curriculum Committee gave tae evaluator

considerable time to expﬁgre‘their work and expectations for next year.
S . -
LI B .
The school {s now ready to take a structural approach to Decision

- Making and Value Clarification,i This site 1&8 less willing [to speak

Ly N ' . . . .
enthus1asg;;;;;§+ﬁbﬂn{”tﬁc”process” they had® used. Both teédchexrs felt

. g
that their committee members had already been familiar with|various
- Coe g ’

[
|

. o 1’? . o - e




needs assessment processes and that no new process was needed. They

did néte that the group had learned to share. o - CN,

‘Bo h- were COncerned that administrative invoivement continuerbb
grou. ! Such invbivemeht‘appears necessary if Career Educatioq\is to
meve?he;ond a few departments and 1f it is to be bigger than a few

B teacherL now’éommitted to itﬁ
'EW" ? Thb facuity interyiewees‘were pieased the community member be-

- s -

‘came invoived in activities‘uf the project and- that & very positive
attitude toward such invoivement was generated. As for student

‘invpivement they observed that the size of. the Adviaory Committee

,0"' Con

'umay have been too large to be realiy active. They did not believe

A that. student invoivement .on the Curriculum Committee itself 'had been

suggested \ -

. Zﬁj" In conciuding, the facuity members noted that the "Career Ed"

,,ﬁuf

tAg=might not be uaeful in further impiementation, but that project

’reased the chances of all stude: - ~ including the

q_ 4,

% broaqﬁn their outlook and to be. famiiiar with

. Site #4.

- At this site the ‘evaluator had his best opportunity to see whether

fthese involved in prhject.ACtivities are now able to share their work A;ﬁ
s ' EX

«

«with othery., ‘More than forty attended from flve neighboring schools

.

and from another project site. The site manager, superintendent, state

'

"consuitunt, project director, principal, Currliculum Committee member,

and Guldance Committee member all made presentations and handl ed
. -

questions. During moust of the day the attention level remained high;

(eig.'eyeu forwurd, questions from many in_audfence).

C ; £ -
Aruitoxt provided by Eic: N PR .
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Fi¥st the site manager gave a thorough contextual introduction.

Second, the superintendent ‘talked with breadth vigor and a sense of
questioning.and personal involvement about‘a_compete;:; based‘approach Y
and career clusters-concept, which prodnces options for the Student.
b 1
n . Third, the state consultant reviewed the 'National Qareer'Education
scene while the projéct direcﬁﬁr discu§§ed‘etate‘action and emphasized /-

goal of makzngfgareer Education’a structural aspect of the system

rather than\a"bolt-on"phenomenon. : < | roos

Fourth, the principal gave an overview and’then introduced the

-

°

Oregon film on a competency approach. Questioning was lively with

good interaction among the participants themseives.ﬁyln answer .to a
quest1on from the evaluator, it seems that the community hasﬁhad .

B : vr
)

111m1ted involvement in the _competency basedﬁapproach. Several actions

- have involved the site's Advisory Cpmmittee in providing information
on Career Education aspects of this effort,

Fifth, a member of the Guidance Committee reviewed the activities

ASES 3

of this comm1ttee. While saying that the early sﬁ}ge involved ”keep1ng

minutes and wast1ng hours", he proceeded to describe how a clusters

approach would help a student determine a path throngh high school, &
Following the presentation. there was good interaction 5m63g the 1 ,
‘ participants. )
| ) | : " Sixth, a Curriculum Committee member described  ts workt\ After a
® ’ - ew comments critiquing the process - --"So much time to come out with

1

so little" and "We came np“with a beautiful chart but don't know what’

to do with it" - - the speaker did note how the committee addressed a
v - -\ ' : .
' few broad issues and proceeded from ‘there. He noted that good develop-

.

mentﬁdepended on interaction between goal and imdicator levels, and that

. « . -
. . - o
. . W
2 .

[ERJ!:! s ’ .,‘ _‘ ‘. f‘. | o ' AN
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-, : ' RN - :
) progress occurred when the committee asked, "Ideally, what should be
}\ ' [} N T

>
happening in the classroom?"

€

{

During good. participant interaction, tﬁe speaker noted that their K

i~ § R
committee was now-fiore proud of the-process1than of the product, and

~ sithat- the process works only if the groupﬂ finds its own starting point
e N é:‘ \ -

"What is Career Eddcation?" irand determines its own approach to needs

. - - i~ ' o
, . assessment. 4

At a most practical level, the paying#bf staff during the period

of frustration was said to be essential. Without such funds, a system-

would?heed admin1strative leadership’ within some on-going history of

action. C e ' ,[{ . ’ : .

T b -

i
2

LEARNER OUTCOME ACCOMPLISHMENTS can‘now be tentatively i.

Any lack of succ. will.be treated in the Concluding seci of the

report. All comments will follow the evaluation design format sum-

5 & . ’

marized previously. . ?“

g

Communjty representatives did” Jbecome involved in needs assessment

)
4

at two,'(possibly‘three), sites. 1In those cases, they did have access,

e
to project staff and may have been somewhat involved in data analysis.

£

Teachers at the sites were involved 1n’desCribing their present

curriculum. Those oﬂ the Curriculum Committee usually shaped some
list of goals and related these to School Committee policy. :They dgﬁ

| 'réyork the Career Education Model materials on student outcomes. They

s /
usually developed preliminary methods for 'infhsing" Career Edudation
Tty

‘into 'a particular academic discipline.

k'

Counseling departments at three of the sites developea some sort

ofs matrix or systems approach-to monitor developmental activities and

address neglected areas. Periodic_working relationships between
. \

~ /
- 7

(S . . . o 23()




counselors and teachers were likely | improved - but to a limited

- . : ) F S

degree - at three or possibly all f ﬁr‘qf the schéols.

.Administrators and policy makers: to a lim%ted degree - at

several of the sites increased their espdnsivepess to the group and cr

8 - , ' , ‘
perhaps their articuldtion to the co nity. One or two structural

. v
changes may have been recommended.

»

Section III: Lack of Success o K
This evaluator finds it difficult to? concentrate on such issues

a

when the eveluation;no longer is of fofmetive value to .the individual

project. Believing, that several policy makers and.a few site staff - . é/%

may study this report, the following, (hobefﬁllys@oncise), remarks
. - ’ "/
“are offered. » > s
/ ’ . ! ) I .
1. At the level of basic implementation,” (staffing, meetings,

©

reports), bhoth central and skte staffs "did,their jbb§“./

2.+ On the matter of community involvement in working committees,

foe

the deeigigameaﬁears to have been made early in the project to place S . Q-
. e N < ' I x5
e ! yoo , S ' . b
them in an advisory role. . X ; S .
-~ 3. In like/manner, the decision to make this a planning -orather
than implementation year - appears to have beeh made fairly ea;ly in: 4
. N - 3 St )
the p ject year. S ; -~
pro! | , .
4, The central staff seemed uite excited about the "process'  and
q P e —
remains  so toathls date. "The evaluators, however, have throughout the “ .
-project yedr been unable to find a "process'" which is sufficiently ,
. | y : ) N A
open and aggressive to<meet the commitment‘réflecxed in the original i s

design. //// _ ‘

S . 3
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Following on\thefe reparks, the following ""Lack of Success"

) N . —

. o . -y
observations are made by the evaluators regatding structural
) )
2
change objectives and learner outcome objectives. i g

The StagingﬁModel is highly intrdspective and not -observation | . -

i

" based. The original proposal says a; good model will overcome the‘_ LN .

'administrative tendency to SJ;” "Career Ed, we are already- doing’ ; |
, (Whatever "it" igl)."- The assessmenr instrument as eventually“
developed sacrifices clarity foh;;;feduction\ f/;ercieved th;:;t.
od . . t . !

; "needs work category stays in although it is not.mutually ex- )

\ clusive with other categories.' The indicators of performance rely \ ~
heavily upon paper” documentation which can be manipulated rather l S 2?

3

o

then upon observational criter&a.‘
@ . ‘h

%he Infused Cdtriculum objectgke received focal attention

. F AN re L
{cross the sites, &hile some ‘implementation at each site during the

: . o
second semester may likely have improVed the quality of the products,
N ' W
; ‘the evaluators 8) de xeady to assert that several sites did avert the

A Let,s reinvent the wheel with Learning Agﬁivity Packages'" syndrome,

N
‘ ¥ /
Increaplng School-€ommunity Interflow was not the focus of ’

£
&

Y attention., Limited successes are discussed in‘the preceeding segtion.
' -4 £ - -

Lack of succeeses’are treated under *earner hutc%pds below.

¥ - N
! - . . 7 .

. Aa

Vo | ,

Learner Ogtcome Lack of Successes will- again foilow the evaluation

deaign~format. First, community rgpresentatgvea were seldom involved
-/

[
in worklng «uunﬂllctu. Both the change moglel and. the oLher pattlclpanta

- . - H

were defined prior td/their involvement They did not play:a leadership

n cslling meetings., v . &

T

“Teachers were usually involved in the manner originally described.

[4

o
to
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4* ' ,'Counsgiing departmeats %4 not appear to gniglate training
. : - y \
. . , ‘,//7 . . !
’ S , for teach@r&ja fleadministrators. They/horked with classroom -
. ‘ch . -7 [ 3 W
¢ ",feachers to a Nimited degree. - , ‘
. . . : P P a .
.o . . : Administrftors and policy makers were seldom invoived in -

s ' - -

- . . o pebor L g
' \ | -
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.

> . T e .
.Vl:id .- If this project is to be: alﬁedi%??ﬁir%bmparison to- general
4 . : ) 5 e B . » .
Career Education projects at the high school level, then varfous -

project_participants ¢dn take some pride i#f their efforts. :
. - \.‘ e B A
. .\ ° \ ko . \
If value is determined ‘by ,the nfassive need for secondary
- L. ¢ e S
education to intersect with twentieth century economic realities
. ~._ w

and by the extent to ﬁhich\fﬁe projéct and sites hg?a\iiitiatqd'd
flighttplan-which‘cah cross this domain, then the evaluators

w P

. encourage\bfoadér strategies ai;all Jevels - local, state and -
N w . ®

o o
-national - for Tieeting such a need. g
“ , . - ’

'
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